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The researchers examined facilitators’ and parents’ experiences with the 
Positive Discipline in Everyday Parenting (PDEP) program through qualitative 
methodology. PDEP is a primary prevention program that teaches parents to 
move away from physical punishment and toward conflict resolution and 
positive parenting that focuses on stages of child development. Using a 
phenomenological approach, we conducted focus groups using semi-structured 
interviews with four PDEP facilitators and seven parents who completed the 
program. Parents and facilitators indicated that PDEP helped them learn new 
ways of thinking about parenting and contributed to overall changes in their 
parenting approach, including finding a balance of structured and sensitive 
parenting practices. Factors that contributed to positive experiences included 
the coherence and continuity among program modules, use of concrete 
examples to demonstrate concepts, supportive facilitators and fellow group 
members, and the provision of childcare. Suggestions for program improvement 
included the use of even more concrete examples to demonstrate parenting 
concepts, longer program duration, and greater flexibility in program delivery. 
These findings are important for further adaptations to the PDEP program. 
These findings may also be generalized to parenting programs that share 
similar core principles. Keywords: Parenting, Intervention, Evaluation, 
Qualitative, Positive Discipline 
  
 
Children’s relationships with their parents undoubtedly influence their development by 
impacting domains such as social functioning, school achievement, and mental health 
(Chamberlain & Patterson, 1995; El Nokali, Bachman, & Votruba-Drzal, 2010; Fan & Chen, 
2001; Rimm-Kaufman, Pianta, Cox, & Bradley, 2003; Sanders & Dunan, 1995; Supplee, Shaw, 
Hailstones, & Hartman, 2004). Positive parent-child relationships allow children to flourish, 
often acting as a buffer against adversity and helping to build resilience in children 
(Chamberlain & Patterson, 1995; Kiff, Lengua, & Zalewski, 2011; Masten, 2001). Studies have 
shown that children whose parents express warmth, support, and positive emotions are more 
likely to have higher self-esteem and empathy as well as fewer behavioral problems (Cox & 
Harter, 2003; Eisenberg et al., 2005; Han, Rudy, & Proulx, 2017; Zubizarreta, Calvete, & 
Hankin, 2019). While positive parent-child relationships contribute to a child’s well-being, 
problems in family functioning and strained parent-child relationships may negatively impact 
a child’s healthy development (Zubizarreta et al., 2019). For example, parental negativity has 
been associated with increased child delinquency, greater non-compliant behavior, and poorer 
peer relationships (Deater-Deckard et al., 2001; Hosokawa & Katsura, 2018).  
One parenting behavior that often is considered detrimental to the parent-child 
relationship and to children’s healthy development is physical punishment (Committee on the 
Rights of the Child, 2006). Physical punishment consists of physical force purposefully causing 
some degree pain (e.g., spanking, slapping, hitting with an object; United Nations Committee 
on the Rights of the Child, 2006). In Canada, parents are permitted to use “reasonable” physical 
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force for child disciplinary purposes, as indicated in Section 43 of the Canadian Criminal Code 
(Criminal Code, 2011). In a recent study with a nationally-representative sample of Canadian 
parents, 25% of parents reported using physical punishment with their child aged 2 to 11 years 
(Fréchette & Romano, 2015). 
The most common form of physical punishment is spanking, which involves using an 
open hand to hit a child on the buttocks or extremities (McLoyd & Smith, 2002). A recent 
meta-analysis that included 75 studies on spanking (Gershoff & Grogan-Kaylor, 2016) found 
that among the 79 significant effect sizes, 99% demonstrated a statistically significant 
association between spanking and such negative child outcomes as antisocial behavior, 
externalizing and internalizing problems, negative parent-child relationships, low self-esteem, 
and risk of physical abuse by parents. In addition, adults who reported childhood experiences 
of spanking were more likely to report mental health problems, antisocial behavior, and 
positive attitudes towards spanking. Afifi et al. (2017) also found that childhood spanking 
increased the odds of suicide attempts, moderate to heavy drinking, and street drug use, even 
after taking into account any childhood experiences of maltreatment in the form of physical 
and/or emotional abuse.  
Research linking spanking (and physical punishment more generally) with a number of 
detrimental child outcomes has led to organizations worldwide calling for the use of alternative, 
positive disciplinary strategies. Efforts to eliminate the use of physical punishment are also 
based on the recognition that it is a violation of children’s rights. In 1989, the United Nations 
established the Convention on the Rights of the Child to recognize and uphold children’s 
human rights to physical integrity and dignity, with the goal of eliminating violence against 
children (Committee on the Rights of the Child, 2006). The Convention was ratified by Canada 
in 1991 as an indication that it would uphold the tenets outlined in the Convention. Currently, 
53 countries have prohibited the use of physical punishment, although it should be noted that 
Canada is not among those countries (Global Initiative to End All Corporal Punishment of 
Children, 2018). Given these global initiatives to eliminate physical punishment as well as 
research findings indicating its negative impacts on child well-being, a number of parenting 
programs have been developed that focus on alternative and positive methods of discipline.  
 
Positive Discipline in Everyday Parenting 
 
Given the literature highlighting the negative impact of physical punishment on 
children’s well-being, a number of interventions have been designed to teach parents positive 
parenting skills. Although the specific components of each intervention differ, many share 
similar components. Specifically, positive parenting programs focus on treating children kindly 
while at the same time providing them with structure, finding the root causes of children’s 
behaviors, and promoting positive parent-child interactions (Carroll & Hamilton, 2016). These 
programs avoid the use of punishment with the aim of fostering strong attachments between 
parents and children.  
In the current study, we focused on the Positive Discipline in Everyday Parenting 
(PDEP) program, developed in 2006 by Dr. Joan Durrant in partnership with Save the Children. 
PDEP is a primary prevention program that teaches parents of children aged newborn to 18 
years to move away from physical punishment and towards conflict resolution and positive 
parenting (Durrant, 2016; Durrant et al., 2014). The program is available in 16 different 
languages and is being implemented in over 25 countries by trained facilitators (Durrant et al., 
2014). PDEP consists of four modules delivered over eight 90-minute sessions in a group 
setting. The four modules include: a) focusing on long-term goals; b) providing warmth and 
structure; c) understanding how children think and feel; and d) problem solving.  
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The PDEP program is based on the theory of planned behavior (Ajzen, 2002), which 
targets core cognitive and affective predictors of physical punishment that include the approval 
of physical punishment, attributions for children’s behavior, and anger (Ateah & Durrant, 
2005). This theory is guided by three principles that lead to a behavioral intention, namely 
behavior beliefs, normative beliefs, and control beliefs. Behavioral beliefs refer to the 
consequences and attitudes toward a particular behavior. In the context of physical punishment, 
if parents have positive attitudes toward physical punishment, their intention to perform that 
behavior increases (Durrant et al., 2014). The PDEP program aims to reduce parental approval 
of physical punishment by teaching parents about the risks of physical punishment and the 
benefits of improved communication and attachment (Durrant, 2016; Durrant et al., 2014). 
Normative beliefs take into account the expectations of other people. For example, if it is a 
common belief that good parents sometimes spank their children as a form of discipline, there 
may be pressure to engage in physical punishment (Durrant, 2016; Durrant et al., 2014). PDEP 
attempts to normalize parent-child conflict and increase parents’ understanding of the 
differences between typical child development versus challenging behavior (Durrant, 2016; 
Durrant et al., 2014). Finally, control beliefs refer to the factors that may improve or impede 
the performance of a behavior. To address these beliefs, PDEP provides parents with the 
knowledge and skills needed to strengthen non-violent conflict resolution (Durrant et al., 2014).  
Despite its widespread use, there has been only one evaluation of the PDEP program to 
date. In this evaluation (Durrant et al., 2014), results indicated that parents who completed 
PDEP were less supportive of physical punishment, less likely to attribute their child’s 
behaviors to defiance, and more likely to experience self-efficacy in their parenting role, based 
on self-report measures. Furthermore, 95% of parents indicated that PDEP helped to reduce 
their approval of physical punishment, and 80% believed the program would help decrease 
their use of physical punishment. Despite these promising quantitative findings, there has yet 
to be a qualitative evaluation of the PDEP program. 
 
Purpose of Study  
 
We conducted a formative qualitative evaluation of PDEP, which is an approach that 
focuses on improving an intervention by examining its strengths and weaknesses (Patton, 
2015). We employed Fereday and Muir-Cochrane’s (2006) social phenomenological 
perspective to explore the subjective experiences of parents and facilitators who engaged in a 
four-module parenting program to reduce physical punishment. In line with the principles of 
formative evaluation (Patton, 2015), our interest was in examining the perceived utility of 
PDEP’s content across the modules, group delivery methods, and facilitation from both a 
consumer (i.e., parent) and organizational (i.e., facilitator) perspectives. This approach focuses 
on learning of the program’s strengths, weaknesses, and areas for improvement that occur in a 
specific setting (Patton, 2015). We carried out the evaluation in a community-based 
organization in a large urban city in the province of Ontario (Canada) by way of semi-structured 
focus groups with both parents who completed PDEP as well as facilitators who delivered the 
program. 
 
Role of the Researchers  
 
The research team consisted of three co-investigators. The first and second authors are 
doctoral psychology students who assisted in developing the focus group interview questions 
and in conducting the focus groups, analyzing the data, and writing the manuscript. The third 
author is a psychology professor who helped develop the focus group interview questions, 
supervised the study, and helped with the manuscript writing.  
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Collectively, we developed an interest in the PDEP program due to its emphasis on 
children’s rights and on the use of positive, non-punitive discipline, as well as its promising 
positive outcomes for families. This project began when members from the community 
organization involved in the current study approached the third author to collaborate with them 
to evaluate the PDEP program. Together, the research team worked with the organization’s 
managers to develop an evaluation framework that helped gather perspectives about the 
program’s impact and delivery.  
 
Method 
 
Participants  
 
Through a local community organization, we recruited PDEP facilitators and parents 
who completed the PDEP program. Four facilitators (one male and three female) participated 
in a focus group. All facilitators were part of the community organization and had delivered 
the PDEP program at least once in the past year. Seven parents (one male and six female) 
participated across two focus groups. All participating parents had completed the PDEP 
program within the past year. Parents’ participation in the PDEP program was through self-
referral at the community agency where the program was being offered. Parents who 
participated had children who ranged in ages and had a number of children per family (ranging 
from 1-9 children). More specific demographic information was not obtained as part of the 
evaluation. Participation in the focus group was voluntary, and both parents and facilitators 
were informed that they could withdraw their participation at any time. 
 
Data Collection 
 
We conducted two semi-structured focus groups (one for parents and one for 
facilitators) in partnership with the agency’s program managers to inquire about overall PDEP 
experiences, impact, and delivery. Focus groups followed an interview guide approach where 
topics and interview questions were developed in advance but allowed for varying sequence 
and wording during the course of the interview (Patton, 2015). The researchers and program 
managers collaboratively developed the focus group questions for facilitators and parents. We 
divided the questions into the three following sections to capture both general and specific 
feedback about PDEP’s content and delivery: (1) overall program experience; (2) changes in 
parenting skills related to each PDEP module (content); and (3) program delivery and 
suggestions for improvement.  
 
Facilitator questions. Questions about the overall program focused on the extent to 
which facilitators observed an impact on parenting and on the applicability of the program for 
families (e.g., Overall, was there an impact you observed for the parents? If so, what was it, 
and, overall, was there an impact you observed in the parent-child relationship and in the family 
more generally? If so, what was it?).  
Turning to the PDEP modules, facilitators responded to questions about what they 
perceived to be most helpful and most challenging for parents in each of the four modules, 
namely identifying long term goals, providing warmth and structure, understanding how 
children think and feel, and problem solving with positive discipline. Finally, facilitators 
responded to questions about program delivery and suggestions for improvement. Questions 
included: “What aspects about the delivery model (i.e., having childcare, providing snacks, 
timing and location of the sessions) made it easier to deliver PDEP?” “How could delivery 
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aspects be improved?” and “What are some issues that will be important to consider in order 
to make PDEP sustainable within your agency moving forward?” 
 
Parent questions. Questions for parents mirrored those for facilitators. Specifically, 
they responded to questions on the degree to which having participated in the PDEP program 
contributed to changes in their overall parenting (i.e., Overall, since completing this parenting 
program, what has changed for you as a parent?). Parents also elaborated on what they found 
helpful or not helpful in each of the four modules (e.g., In this module, you learned about how 
a loving, affectionate relationship is important for your child. You also learned about the 
importance of establishing trust, respecting communication, and using a “teaching” approach 
with your child. You also learned specific ways to give structure and warmth to your child. 
What did you find helpful about this module? Please provide an example.). Finally, parents 
responded to questions about the program’s delivery (i.e., What were some positive things 
about being in a group with other parents? What were some challenges?).  
 
Procedure  
 
The study was reviewed and approved by our University’s Office of Research Ethics 
and Integrity (approval number H08-17-05). Program managers at our collaborating agency 
approached PDEP facilitators regarding the program’s evaluation and the opportunity to 
participate in the focus groups. The program managers provided facilitators with information 
about the purpose of the evaluation and nature of the focus groups for both facilitators and 
parents. All four facilitators who were approached by program managers agreed to participate, 
and they agreed to have their contact information made available to researchers for the purpose 
of scheduling a time to conduct the focus group. Facilitators provided verbal consent to 
participate in the focus group and to have their responses audio-recorded for the purpose of 
transcription accuracy. The facilitator focus group was scheduled one evening at the 
community-based organization and lasted two hours. The first and second authors facilitated 
the focus group. One facilitator took the lead in presenting the questions, while the other 
facilitator focused on note-taking. Following the completion of the focus group, facilitators 
were thanked for their participation and they received a $40 gift card in appreciation of their 
time. 
To aid with parental recruitment, a PDEP facilitator in the agency approached parents 
(in person and through email) and provided them with a letter of information outlining the 
current study objectives. Parents were informed that the purpose of the focus group was to 
understand their experience with the PDEP program, and that this evaluation would take place 
in a group format with other parents who completed PDEP. Interested parents provided their 
contact information to the PDEP facilitator, who then forwarded the information to our research 
team. Research assistants contacted interested parents to provide additional information about 
the study and schedule participation in one of two focus groups that were being offered on two 
separate evenings at the community-based organization. Parents were informed that any level 
of participation would be welcome and that their responses would remain anonymous. Parents 
provided written consent to participate in the focus group and to be audiotaped. Parents 
received a $40 gift card in appreciation of their time. All focus groups were conducted in spring 
2017. 
 
Data Analysis  
 
After the completion of all focus groups, we transcribed participants’ responses in 
preparation for analysis. Focus group data were examined by way of thematic and cross-
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sectional analysis where responses were coded according to specific interview questions 
(Patton, 2015) that relied on deductive and inductive coding (Fereday & Muir-Cochrane, 2006). 
A deductive, a priori coding scheme was first created using a list of categories based on the 
main focus group questions. This scheme included the following categories: overall parenting 
changes; changes in specific parenting skills for each of the four PDEP modules; program 
delivery feedback; and suggestions for improvement. Within these a priori categories, we 
applied an inductive approach for more in-depth analysis to identify emergent sub-categories. 
We also examined the focus group transcripts for possible additional categories beyond those 
that we developed a priori (Fereday & Muir-Cochrane, 2006). All sub-categories were 
reviewed and reworked until authors arrived at a consistent set of sub-categories to identify 
meaningful units of text. This coding scheme was applied to both sets of transcripts, namely 
those of parents and those of PDEP facilitators. We then created frequencies for each sub-
category to organize patterns found in the data (Fereday & Muir-Cochrane, 2006). This 
combination of deductive and inductive coding complemented both the research questions and 
focus group template while allowing additional categories and sub-categories to emerge that 
extended beyond the a priori coding scheme (Fereday & Muir-Chochrane, 2006). The first two 
study authors completed all coding procedures.  
 
Results 
 
Overall Parenting Changes 
 
When asked about whether the PDEP program contributed to overall changes in their 
parenting approach, five parents identified that the program helped them find balance in their 
parenting practices (e.g., balancing short- and long-term goals, providing structure and 
warmth simultaneously). Parents also cited that the program helped them become more curious 
by trying to identify the underlying reasons for their child’s behavior (n = 3). One parent 
commented: “Instead of me constantly getting frustrated, now it’s like okay, why are you doing 
that?” Three parents and two facilitators reported that the program helped parents to reflect on 
their own parenting experiences when they were growing up and make any changes in order 
to benefit their children. One parent commented: “I’m looking at how I discipline my child. I 
have to stop and evaluate. The way of thinking of our parents and grandparents was to give 
spankings. And now, I think, I can’t do that.” Finally, two facilitators noted that parents seemed 
to have benefited from increased self-efficacy in their parenting skills. One facilitator 
commented:  
 
I can see the impact when the parent is more relaxed and feels like they are more 
equipped to deal with situations, and also when they’re able to not worry so 
much about what people are thinking of them while they are dealing with the 
situation. So, the parents are more relaxed, I noticed that the children were more 
relaxed.  
 
Changes in Specific Parenting Skills  
 
Module 1: Identifying long-term goals. Two parents noted that this module helped 
them find a balance between their short- and long-term parenting goals. One parent 
commented: 
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The long-term goal was a huge eye-opener for me, I’m thinking more down the 
line. Ok, when my daughter is 16, do I want her to run away, into drugs or 
alcohol? So, the fact that they spoke about long-term goals was super important 
to me, that was brand new in my way of thinking. 
 
Three facilitators also recognized the importance of parents identifying long-term 
parenting goals. One facilitator commented:  
 
I was actually thinking long-term goals was something to me that was one of 
the most useful [for parents], as much as it was very important [to focus on] 
warmth and structure, it was like when a parent always thinks about warmth and 
structure - it’s always on your mind, you know that when a parent has to stop 
and think what kind of child do I want - What’s my long-term goal? How do I 
get there? 
 
Module 2: Providing warmth and structure. For several parents (n = 2), providing 
warmth and structure represented a new parenting approach that they believed would benefit 
all children. One parent commented: “Something that was new for me was warmth and 
structure... they gave me specific words to describe a method. It was very clear.” Parents 
commented on learning that both warmth and structure could be incorporated into their 
parenting practices and that warmth and structure were not mutually exclusive (i.e., 
providing structure does not mean a parent is not warm, and vice versa). Similarly, two 
facilitators commented that parents appreciated understanding how warmth and structure could 
be used together. One facilitator commented:  
 
The structure can be warm. I find [that] some parents are going to say, I’m more 
this, I’m more that… the definition of each is wider than what we think is 
warmth and structure… It [PDEP] permits you to see or to undo this cognition 
you have about what is warmth and what is discipline or structure.  
 
Module 3: Understanding how children think and feel. All facilitator comments on 
this module focused on suggested improvements. As such, responses were included in the 
section below. Four parents identified that this module helped them tailor expectations based 
on their child’s developmental stage. Learning that certain behaviors are typical based on a 
child’s developmental stage helped parents set age-appropriate expectations for their children. 
For example, instead of perceiving a behavior as “negative” and then responding in a harsh 
disciplinary way, parents reported being able to re-evaluate the situation and consider whether 
this behavior was a normative part of the child’s developmental stage. One parent commented:  
 
… they’re all different because … between one and three it’s potty training. 
That’s what it is. It’s potty training and then I guess my daughter now, who is 
19 months old, it’s her eating habits. And yes, you know, it’s okay if she has 
chocolate pudding all over her, she’s like 1, she’s not 11. You have to cater it to 
all the different stages.  
 
Module 4: Problem solving. Two parents elaborated on the benefits of working 
through real-life examples throughout this module. One parent commented: “They mentioned 
in this program pretending to blow bubbles to control your emotions and the children learned 
this as well. It was a real-life example and skill on how to calm the situation immediately.” 
One facilitator also commented that parents responded well to working through concrete 
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examples and the various steps that are part of a problem-solving approach to parenting. This 
facilitator noted: 
 
A lot of the parents, when they come to the program, are those parents looking 
for that quick fix. So, they’re kind of looking… I have this problem … just give 
me what to do. And I think that when [we] go through the problem solving, we 
go through steps. 
 
Program Delivery  
 
It should be noted that only parents responded to questions about the PDEP facilitators, 
the agency, and the program’s group format.  
 
Facilitators and agency. When asked about their experiences with PDEP facilitators 
and the agency, most parents (n = 4) commented on the sense of community that was 
established. Two parents commented that they would return to the agency for future 
programming, and three also expressed an interest in remaining connected to potential PDEP 
follow-up or drop-in groups with the agency. One parent commented:  
 
One of the things I like is the fact that they are social workers in our community 
and that we can call upon if we really needed to. And the fact that they are the 
ones that gave the course, they know what we’re talking about. If we ever bring 
up something like, I like that part, I like the fact that you know you can go back 
to them, and I would. 
 
In a similar vein, three parents spoke about the supportive nature of the parent-facilitator 
relationship. Parents elaborated on the supportive stance and availability of the facilitators not 
only as part of the PDEP program but also outside of the group context. 
 
Group format. When asked about their experiences working with the program’s group 
format, emerging themes centered on the ability to work together in a warm format and with 
a sense of connection. Two parents noted that the group format fostered an ability to work 
together on parenting challenges. One parent commented: “We would brainstorm something 
in small groups and then we would open up and share, you know what I mean. They made it a 
warm environment.” Two additional parents also highlighted the connectedness and support 
that the group structure offered. One parent commented: “Being in a group was also kind of 
empowering because it was like, oh yeah, this parent is giggling over here because they have 
the same situation.” 
 
Organization. When asked about aspects related to how the community agency 
organized the PDEP program (e.g., presence of childcare and snacks, time and location of 
meetings), three parents expressed appreciation for the availability of childcare services during 
the meetings. One parent commented: “Knowing that there were trustworthy caregivers here 
to help look after the children made it possible for me to attend.” Two parents also commented 
that the provision of snacks represented a considerate and caring gesture on the part of the 
agency. 
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Suggestions for Improvement 
 
Parents mentioned several areas of improvement with regard to two specific PDEP 
modules, namely the module on understanding how children think and feel and the module on 
problem solving. For understanding how children think and feel, two parents would have 
appreciated more hands-on, concrete examples to help illustrate the parenting concepts. 
Three facilitators also indicated that it was challenging to engage all parents during each 
developmental stage. One facilitator commented:  
 
One of the things that when we were going over like the early years and you 
have parents who are no longer there. They find that very long sitting there. 
They want to know, “What am I doing? What do I have to do now?” … and you 
can see [it’s] almost like they’re getting restless or whatever. Because they know 
that their child is 14 and we’re still at the age of like 2.  
 
Three parents and three facilitators indicated that both the module on understanding how 
children think and feel and the module on problem solving included a large amount of 
material to cover in a short period of time. Four parents suggested that more time be spent 
working through problem-solving examples, as they found it to be a valuable learning 
opportunity but not all of the examples could be addressed.  
With regard to program delivery, three parents suggested that there be a longer 
program duration due to the large amount of material to cover. Two facilitators had a similar 
suggestion, with one commenting:  
 
One of the things I thought was challenging was some weeks were fairly … the 
timing was pretty good for being able to go over the PowerPoints and having 
group discussion and then there were other weeks where the content of the 
course was so long, like a lot of material to cover and no chance for group 
discussion and it’s almost like you have to go, go, go! 
 
 One facilitator also would have liked greater flexibility in the delivery of the program based 
on the needs of parents attending the sessions. For example, if all parents have children of older 
ages, facilitators suggested tailoring the module on understanding how children think and feel 
to focus more time on the developmental stages for older children.  
In terms of suggestions for logistical improvements, three parents noted that the timing 
of the group made attendance challenging, and they suggested that a group be offered both 
during the day and in the evening to best accommodate parents who may or may not be 
employed outside the home. Two parents also reported challenges with the group’s location, 
as it pertained to accessibility (i.e., not having an elevator or ramps) and delays in arriving to 
group on time during heavy traffic periods.  
 
Discussion 
 
Given the detrimental impact of physical punishment on children’s well-being, it is 
crucial to provide parents with the knowledge and skills necessary to promote positive parent-
child relationships and foster strong attachments. PDEP is one such positive parenting program 
that teaches such skills as providing warmth and structure, identifying long term goals, 
understanding how children think and feel, and problem solving. The current qualitative 
findings, in combination with Durrant et al.’s (2014) evaluation, suggest that families found 
the program achieved its goals of promoting positive discipline.  
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The current study interviewed four facilitators and seven parents involved with the 
PDEP program. Both groups of individuals reported positive changes in parents’ approach to 
caregiving and an improved sense of parenting efficacy. In terms of PDEP’s content, 
facilitators noted that the module on identifying long-term parenting goals helped parents 
identify both short-term and long-term goals for their child as well as ways in which their 
parenting behaviors moved them closer to or further away from these goals. In the module on 
providing warmth and structure, parents commented that this was a new and exciting parenting 
approach. Facilitators also commented that parents seemed to really benefit from the material 
in this module. Many parents noted that they had not previously considered how warmth and 
structure could be used simultaneously when interacting with their children. They commented 
on learning to incorporate structure in their daily parenting practices (e.g., creating a specific 
morning routine) but also allowing for flexibility when considering their child’s preferences 
(e.g., making time for activities the child requests). In the module on understanding how 
children think and feel, parents reported benefitting from understanding how children’s 
developmental stage can often explain their behavior and how to tailor their parenting approach 
based on these developmental considerations. Finally, parents highlighted the utility of 
working through real-life, concrete examples of parenting challenges in the module on problem 
solving. Facilitators also agreed that parents responded well to working through concrete 
examples and the various steps that are a part of a problem-solving approach to parenting.  
Although both parents and facilitators elaborated on many positive aspects of the PDEP 
program, they did have several suggestions for improvement. Parents noted wanting to work 
through more concrete, hands-on examples to demonstrate the concepts presented, most 
notably on challenging situations such as dealing with “tantrums.” Both parents and facilitators 
suggested that the program be of longer duration, due to the large amount of material to cover. 
Facilitators found it challenging to engage all parents during each developmental stage 
throughout the module on understanding how children think and feel, and they suggested 
greater flexibility in the delivery of the program depending on the group’s parenting 
demographics and needs.  
In terms of content, parents gained knowledge and skills with regard to thinking about 
their long-term parenting goals, providing both warmth and structure to their children, 
understanding the different stages of child development and how this impacts children’s 
behavior, and problem solving around challenging parent-child interactions. Parents 
appreciated the use of concrete, hands-on examples to complement their learning and benefitted 
from the provision of childcare when the group occurred. One suggestion for improvement 
mentioned by both facilitators and parents that is applicable to many group-based interventions 
was that there was a large amount of content to cover during a limited period of time. 
Consequently, programs should aim to find balance between the amount of content and 
program length as to not overwhelm group attendees and facilitators.  
 
Limitations  
 
Limitations of our study surround data analysis. The analysis was conducted by two 
doctoral students and then discussed with a research supervisor. Although this process allowed 
for consistency in the method, it was limited in providing multiple perspectives from a variety 
of participants with differing expertise. Specifically, the coding of data could involve several 
stakeholders, with themes developed in discussion with other researchers, agency program 
managers, and/or the participants themselves. Investigator triangulation (i.e., including several 
stakeholders in the analysis) is one form of triangulation, which increases the credibility of the 
results (Lincoln & Guba, 1985). However, the current study did include several perspectives 
(i.e., parents and facilitators), which would be important to continue in future studies to provide 
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opportunities to examine the similarities and differences in the perspectives of individuals 
involved in the PDEP program. 
Additionally, not all parents or facilitators expressed their perspectives in the focus 
group and as a result, not all of the perspectives were heard. This may be explained by some 
individuals finding it difficult to speak in a group format, especially to share perspectives that 
differed from the group. Future studies may consider the use of individual interviews to 
mitigate some participants’ apprehension about speaking in a group format. 
 
Conclusion 
 
This study highlights the importance of including both parent and facilitator 
perspectives in the evaluation of a community-based parenting program. Findings provide rich 
information on perceived program impacts and may help guide decisions from community-
based agencies over whether and how to implement the PDEP program. These findings will 
also inform further development of the PDEP program by contributing to its evaluation. 
Finally, findings may also apply to other parenting programs teaching similar content and may 
inform aspects of program delivery. Future research may consider using a larger and more 
representative sample of participants from multiple agencies, incorporating individual 
interviews, and continuing to gather perspectives from multiple stakeholders involved in the 
PDEP program. Both qualitative and quantitative approaches to evaluation should be continued 
as a way to build the evidence base for the PDEP program. 
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